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GUIDELINES AND PROCEDURES

IDENTIFYING STUDENTS WITH
SOCIAL-EMOTIONAL SKILL DEFICITS

Individual student strengths and weaknesses should be determined before beginning social emosional
skill instruction. Schumaker and Hazel (1984a) advocate the use of behavioral rating seales ™ hd
checklists for identifying older individuals with social-emotional skill defigigsiand for pinfiainuieg
target behaviors for those who demonstrate weaknesses, Kazdin and Matson (1880 suggest usiagiie
strategy of subjective evaluation by obtaining information giid feedback rrom ®inlormed others™ 1o
establish training targets. There is also a need (gadoput froniSilidentsamd from Sigaficant adult$in
their lives as 10 which social-emotional skills 10 adteess. Soctal Skill <.".'n’¢-.:_'.r s iINCIties o rat ng
scales—ane is 10 be completed by “gﬂ“u. ant MU and one 1§ 3 8eli-rating scale W0'He «-m‘pk-'nl
by the students—and two forms on 'SWhich to summanize the data collected

Social-Emotional Skills Rating Scale—Adult Form

Insiuded in AppentBeAIR"S ralingscale titled Social-Emotional Skills Rating Scale—Adult Form. This
"\ﬂtm seale can be ompleted by parents, case managers, and other significant adults who have
observedi the studenl s use of social-emotional skills ina natural setting. The rating scale asks the adult
0 e e student on each of the 57 social-emotional skills contained in Books A and B based on
his or her observation of the student. Each social-emotional skill is clearly described on the rating
scale. The adult rates the student on a scale of 1 10 3. A rating of 1 means the skill is seldom used
wproprately, 2 means the skill is sometimes used appropriately, and 3 means the skill is almost
always used appropriately. The educator may view a rating of 1 as problematic and 2 as needing

more prachce,

Social-Emotional Skills Rating Scale—Student Form

Social Skill Strategies also includes a self-rating scale. The Social-Emational Skills Rating Scale

Staudent Form (see "\ll;)vmh\ B) s to be con plv(c-d by the students themselves. It also includes all 56
soCialemotional skills included in Books A and B. Thes student form s similar 10 the adult form,
except that it is written in first person le.g., “1 choose an appropriate time and place to talk to others™),

Students who are referred for assessment could complete the scale during the evaluation process. If

there are students in the social-emotional skills class who have not had the opportunity to complete
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GUIDELINES AND PROCEDURES

the rating scale, they may complete it soon after joining the class, Although a brief description of
each social-emotional skill s included on the student rating scale, reading the rating scale aloud,
while the students rate themselves, and providing explanations as needed is helpful. This helps avoid
erroneous responses by students who have reading difficulties.

Social-Emotional Skills—Summary Form

When the rating scales for a student have been completed, the scores could be compiled on the

may be viewed: problematic, use demonstrated in class, and use

as being problematic). Once the skill has been
appropriately in role-plays and other r
demonstrated in class). Once a studen

on the Social-Emotional Skills—
discrepancies exist between the information
from the student self-rating form, In these cases, the stu-
ated on the summary form (see Figure 1) so it stands out (eg.,
adults rated him or her.

Social-Emotional Skills—Summary Form

Name of Student:  Rick Adams

Grade: __ 9 Age: 16 School Year: _1999-2000
“student dent¥iad this 25 4 strength
% % 3
P gt
Social Skill 5§ Social Skill §
Using Body Language v Having a Pusitive Reputation
Using Manners Starting a Friendship = v
Choosing the Right Time and Place v [ Maintaming a Friendship * v
Staying on Topic and Swizching Tapic [ Givirg Emational Support v/
Listening « 2 Giving Advice 7 |
Comersing ' Ignoniog
_WNW\/\W\_
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Any discrepancy between the student and adult ratings should be discussed with the student. The
educator should help the student understand that other adults who have abserved the student’s
interactions and behaviors on a regular basis rated centain arcas as weaknesses. Explain to the student
that due to this perception by others, he or she will be participating in activities that will help him
or her develop a better use of these skills.

Consider holding a conference with cach student shortly after completion of the rating scales. During
the conference, review the student’s self-assessment and ask the student to identify the skills that he
or she feels are most problematic. By giving direct input, students may be more motivated to
their social-emotional skill deficits, Note that some students will deny having any social
skill difficulties and will complete the rating scale in an unrealistic man

There are several other uses of this summary form. A copy of
student’s file or can be given directly to the student for
special education services, a copy can be i
Finally, the information gleaned fr tives
for the student’s individualized

be placed

Social-Em

Alter compiling
ional

completing the student conferences, and identifying
: lon, students’ data can be compiled on the Social-Emotional
Form, which is located in Appendix D,

Social-Emotional Skills—Class Summary Form

.2
ol
2|4 o
I3 ji1g!d
& 3 3
\
[ Using Body Language rArararararam
Using Manners | 7 7
Choasing the Right Time and Place A FAF: T |
Stayng on and Swilching Topics T./ v '
Uskning B ] O i I ] o I
—W’-—\__’\,_f‘\j_,_v_.ww\/wk
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To complete the form, write across the top the name of each student who was identified as having
needs in social-emotional skills. Then, check the social-emotional skills found 1o be problematic for
each student. By doing this, vou will have a profile of each of your students” needs and a profile of
the class needs, Figure 2 (see page 13) is a partial example of a completed form,

The class summary form can help identity the high priority social-emotional skills and the sequence
in which to teach them, It can also be useful for determining who should be grouped together for
socialemotional skill instruction. If a certain socialemotional skill te.g., accepting o complimenn)
was not found 10 be problematic for any of the students, no instructional time should
ly targeting that skill tan exception 1o this is using body language. Suppose, ¢
tional skill is difficult for several students, but not for all. When teac that social
the students who are not problematic in that area ¢
instruction, modeling, and rehearsal.

KILL INS

s be®h conducted, instruction can begin, The
must be taught 1o all students first. From that
to the remaining units. Therefore, skills may be taught in
e order presented in Books A and B. Order of need could be based
ables, including the number of students demonstrating difficulties with the use of a skill.

Social Skill Sirategies provides interesting and creative ways to develop each social-emational skill,
and the variety of activities makes each unit unique. However, all social-emational <kill instruction
should integrate these seven critical elements:

introduction

guided instruction

modeling (teacher role-plays)
rehearsal (student role-plays)
feedback

cognitive planning

transfer and generalization

N o T

14 | Each of these seven elements Is described in detail in the following pages.



The Bottom Line

USING MANNERS

'\In'.lki:n; and ac “f‘\)‘ ol litely

| SThink about'politewords and HehaVios (o
the shiuation

2. e appropriat@srds and behaviors

When you use appropriate manners:
¢ others may enjoy being with you
* you may feel proud knowing you are presenting yourself in 2
poOsilive way
e you develop skills you will need to get and keep a job

* vou show you respect other people

Dok A P9 Thirarg Muticatons Dugcation pormtod kr ol



MAGNIFICENT MANNERS 17000000

e mannene

There are many opportunities to use appropriate manners every day. You can show
appropriate manners through the words you say and through the actions you choose,

Directions

The following are examples of appropriate manners. Add three more examples to each list.
Then share your ideas with the group,

Words Actions
e “Thank you"

opening a door for someone

* “Please” * waiting your turn in line

* “Excuse me” * moving aside fc

Directions
Choose one each
reate an | ving
using the t c
e is p or yo

Appropriate manners through words Appropriate manners through actions

75
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Directions
Answer each question below.

1.

List examples of when you would say “Thank you" to someone.

Name and Dale

List examples of when you would say “Please” to someone

List examples of appropriate table manners,

List reasons why some people may use inappropriate manners.

Bock A © 1998 Thakung Puticatons. Dughcation pernited bor educationsl ese oy
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Directions
Complete the following activity with your students,

Discussion (Day 1):
1. Make a list of appropriate table manners, and write them on a piece of poster board.

2. Discuss the reasons for using appropriate table manners. Also discuss how the manners we use
when eating with family members may be more casual than those we use with other people.

he list of
to practice the table manners

Allow your students to plan and POS t
the students can see it. Before yo the s

1. Discuss appropriate topics of conversation for the table. |
4. Ask students to practice using the manners listed.
Activity (Day 2):
where

of the tape, Ask students to critique themselves on how
riate table manners. Be sure to emphasize the positive things they did. Have
paragraph about all the positive aspects of the meal and the manners people
students to include at least one idea of what could be improved.

MAMMENS
OMCATOMN » A



BOCIAL BRI
SBINATECIES

MANNERS

MAMMENRS
ACTIVITY FAGE

78

Name and Date

Directions

Watch for real examples of people using appropriate manners through either their words or
their actions. Find at least four examples, and record what you observed below.

0 | observed using appropriate manners when...

9 | observed I ? ‘me
using appropriate manners when, .
0 | observed using appropriate manners when. ..

Booa A © 168 Thrdng Putscations. Duglcaton pormied 'or SSUCANONS use ony



1. Describe what using manners means,

2. What might be some consequences of not using appropriate manners?

15 you it ds with the manners you use with
i ple "t WMOw very well,

end you have an assignment to design a poster to hang in your school to help
improve students” manners. What would your poster say?

1

6. Think of a reason why you would like to start using better manners. Write two specific
things you could do or say to improve your manners.

(reason)

(n

(2)

Boow A © 1798 Thakng Putincatont Lushcaton P Bed 1/ toucatonal sse ony

3. Pretend you are going to interview one of your parents 1o find o v he or
about manners. Write three questions you could ask,
(m
(2)

BOCIAL ML
SINATEEES
MAMMERS
ERALLENGE PASE
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Closing Information

USING MANNERS

Looks like:

e lpoking af the person who 1S laiking, and us N APProorate esturnes
S NOORINE Yo |'!i:\:.‘.\ on !ln' I,||m' \\h:!:- «'.il-ll;.‘
e chewing tood with your mouth closed

* Wiping tood fron YOUr lace w th a l|.=||L n

Sounds like
* USINE an appropriate tone of voice
¢ using an appropriate volume

Please,” “Thank youl "Excise me.”

@ —_— —_— — -

Home SUpPOSe YOUE paren!s havs BUCSEs over Tor dinner Demonstrate words
and acions SO0 Gtk use shbw appropriate table manners

* Say |n;‘.

School Suppfw)\ud(( dentally bumptd into someone in the hallway and the
person s ' mateninls dropped to the ground. Demonstrate how you could

use qﬁ'l!‘.-pfhf“ manners through your words and vour actions.

Communily SUPDOSE @ e her at the library just he 'nl vou find some information

you needed. Demonstrate how you could use appropriate manners,
Problem Situation

You sit next 1o a student in class who uses rude and offensive manners. The student

is quite sneaky, so the teacher doesnt see or hear the student’s rudeness

Roadblocks

¢ having a meal with people who think using inappropriate manners is funny

* using appropriate manners when experiencing feelings such as anger, sadness,
and frustration

e choosing to use inappropriate manners so often that it becomes a habit

¢ being teased and called names (e.g., “nerd” or “brownnoser”) when yvou use
approprniate manners

e being i a fancier situation than usual and not knowing which manness are appropriate

Poster Slogans

* Manners make the person * Manners matter




Home Connection

USING MANNERS

Due Date
Dear Family,
At school we're exploring the social-emotional skill using manners

Enclosed is a copy of What's the Bottom Line? which shares the definition, the skill steps

and the rationale for using this skill. Other information from this unit may be enclosed too.

For this assignment, | need 10 sit down with you to discuss this information. We i also

talk about how the information mav relate to our family

After our discussion, please sign below, indicating | completed this J\signml-nl with vou. !

need to return this to school on or before the due datd listed 3o
For extra credit, we can role-play one of thé&fallowing stuations:

Home—Suppose you have guests Ower fof dinner | willdeémonstrate how'1 could use
appropgiate manners throughmy words andumy actions.

School—SuppoS@ Yol ace a studett whom L agcidentally bumped into and your materials
droppédhbn e floor. | Willldemdnsttate how | could use appropriate manners
l'mun.;h my words and myactions

Communily —Suppose you are a teacher and you just helped me find information in the
liBtary. | will demonstrate how | could use appropriate manners atter |

receive the help

Thank vou,

Parent/Guardian signature;
Did vou discuss the skill information?
Did vou do the extra credit?

Comments:

Ve A GO0 Thireng Aoscstons DUDscsson Dermiied B aLCarons une ofly
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The Bottom Line

INTRODUCING YOURSELF

Telling someone who does nol know you who you are

1. JAppmach the olher person

2. IGrectihe persof@nd say your name
e, “HMikm ")

} ONRke small talk (e.g., make a comment,

ask a question),

When you introduce yourself 1o others:
* you appear friendly and confident
e you may help others feel more comiortable

* vou invite others 1o form a positive first impression of you

oow A 198 Thding Pubicatons Dughoathon parmafiad 1/ a0uCatona: une onl



INTRODUCING YOURSELF

Nama and Date

There are many times when you need to introduce yourself to someone. The way you
introduce yourself is very important because you want to make a good first impression.
When you introduce yourself to an adult, you will often do it differently than when you
introduce yourself to a peer or someone your own age. When you introduce yourself to
an adult, you might use formal language. For example, “Hello, Mrs. Barnes. I'm Andrew
Thomas.” You can use informal language when you are introducing yourself to someone
your age (a peer). For example, “Hi, I'm Andy.”

Directions
Make a list of times when you might need to introduce yourself to an adult. Then |
when you might need to introduce yourself to peers.

Book A O 1588 Thaking Pubi Dok - d b scucaorwd wne anly
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