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 A. Listening

 Behavior
 Number
  1. Does not hear all of what is said  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 7
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 3. Has diffi culty differentiating speech sounds heard   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  14
 4. Is unsuccessful in activities requiring listening  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  16
 5. Needs oral questions and directions frequently repeated   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  21
 6. Attends more successfully when close to the source of sound.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  26
 7. Requires eye contact in order to listen successfully  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  30

 B. Thinking

 Behavior
 Number
 8. Fails to demonstrate short-term memory skills   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  34
 9. Fails to remember sequences.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  40
 10. Does not demonstrate an understanding of spatial relationships   .  .  .  .  .  .  .  .  .  .  .  .  .  44
 11. Demonstrates diffi culty with visual memory   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  46
 12. Demonstrates diffi culty with auditory memory  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  48
 13. Does not demonstrate an understanding of directionality  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  50
 14. Has diffi culty concentrating  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  52
 15. Perseverates - does the same thing over and over  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  58
 16. Fails to demonstrate organization  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  60
 17. Fails to demonstrate logical thinking   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  63
 18. Has diffi culty retrieving, recalling, or naming objects, persons, places, etc.   .  .  .  .  .  .  .  65
 19. Demonstrates visual perception problems  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  68
 20. Has diffi culty classifying.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  70
 21. Fails to generalize knowledge from one situation to another  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  72
 22. Demonstrates confusion  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  75
 23. Remembers information one time but not the next   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  78
 24. Requires slow, sequential, substantially broken-down presentation of concepts  .  .  .  .  .  80

 C. Speaking

 Behavior
 Number
 25. Has diffi culty imitating speech sounds.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  83
 26. Omits, adds, substitutes, or rearranges sounds or words when speaking  .  .  .  .  .  .  .  .  .  86
 27. Distorts or mispronounces words or sounds when speaking
  (not attributed to dialect or accent).  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  88
 28. Does not use appropriate subject-verb agreement when speaking.  .  .  .  .  .  .  .  .  .  .  .  .  90
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 29. Does not carry on conversations with peers and adults  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  92
 30. Has a limited speaking vocabulary.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  94
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 D. Reading

 Behavior
 Number
 34. Fails to demonstrate word attack skills   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .108
 35. Fails to recognize words on grade level  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .110
 36. Fails to correctly answer comprehension questions from reading activities.  .  .  .  .  .  .  .112
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 46. Understands what is read to him/her but not what he/she reads silently.  .  .  .  .  .  .  .  .  .134
 47. Fails to fi nish assignments because of reading diffi culties.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .137

 E. Writing

 Behavior
 Number
 48. Fails to copy letters, words, sentences, and numbers from a model at a 
  close proximity .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .140
 49. Fails to copy letters, words, sentences, and numbers from a model at a distance  .  .  .  .  .144
 50. Fails to use capitalization correctly when writing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .146
 51. Uses inappropriate spacing between words or sentences when writing  .  .  .  .  .  .  .  .  .  .148
 52. Reverses letters and numbers when writing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .150
 53. Fails to write within a given space .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .152
 54. Fails to punctuate correctly when writing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .154
 55. Does not use appropriate subject-verb agreement when writing   .  .  .  .  .  .  .  .  .  .  .  .  .156
 56. Does not compose complete sentences or express complete thoughts when writing  .  .  .158
 57. Fails to correctly organize writing activities .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .162
 58. Omits, adds, or substitutes words when writing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .164
 59. Fails to form letters correctly when printing or writing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .167
 60. Fails to use verb tenses correctly when writing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .169
 61. Uses inappropriate letter size when writing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .171

 F. Spelling

 Behavior
 Number
 62. Fails to use spelling rules   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .173
 63. Has diffi culty with phonetic approaches to spelling .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .176
 64. Omits, substitutes, adds, or rearranges letters or sound units when spelling words .  .  .  .178
 65. Has diffi culty spelling words that do not follow the spelling rules  .  .  .  .  .  .  .  .  .  .  .  .180



4 Hawthorne

 66. Does not use word endings correctly when spelling or omits them  .  .  .  .  .  .  .  .  .  .  .  .182
 67. Spells words correctly in one context but not in another   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .184
 68. Requires continued drill and practice in order to learn spelling words  .  .  .  .  .  .  .  .  .  .186

 G. Mathematical Calculation

 Behavior
 Number
 69. Has diffi culty solving math word problems  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .188
 70. Fails to change from one math operation to another .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .191
 71. Does not understand abstract math concepts without concrete examples  .  .  .  .  .  .  .  .  .193
 72. Fails to correctly solve math problems requiring regrouping  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .195
 73. Works math problems from left to right instead of right to left  .  .  .  .  .  .  .  .  .  .  .  .  .  .197
 74. Fails to follow necessary steps in math problems  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .199
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 77. Confuses operational signs when working math problems   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .207
 78. Has diffi culty understanding abstract concepts   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .209
 79. Fails to correctly solve problems involving money  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .211
 80. Fails to correctly solve problems using measurement  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .213
 81. Fails to correctly solve math problems requiring division .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .215
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This Learning Disability Intervention 
Manual-Revised (LDIM-R) is a compilation 
of goals, objectives, and intervention strate-
gies for the most common characteristics of 
learning disabilities identifi ed by educators on 
the Learning Disabilities Evaluation Scale-
Renormed, Second Edition (LDES-R2) (Mc-
Carney & Arthaud, ©2006).

The LDES-R2 is based on the most 
commonly recognized defi nition of learn-
ing disabilities and includes those items and 
subscales which best refl ect the intent of the 
defi nition of a learning disability used in 
IDEA and most states.  The LDIM-R may be 
used with any student with learning problems 
to facilitate his/her success in the learning 
environment.

The goals and objectives may be used in 
writing IEPs for identifi ed learning disabled 
students.  Criteria for measuring the student’s 
achievement of the goals and objectives must 
be determined by professional educators and 
parents who are knowledgeable about the 
student’s current disabilities and program 
recommendations.

The interventions listed under each behav-
ior representing learning disabilities should 
serve as a guide for program development or 
change for any student in need of educational 
success.  Interventions may be chosen by a 
team of professionals, a special educator in a 
self-contained class or functioning in a re-
source or consultant capacity, or by a regular 
education teacher.  Professional judgment 
should dictate the choice of interventions for 
any particular student.  The student’s learning 
problem, age, gender, grade level, and local 
community standards are all to be considered 
in selecting appropriate intervention proce-
dures.  Vision, hearing, general health,

nutrition, and family case history should also 
be considered in order not to overlook any 
historical or contemporary determinants of 
educational performance.  The interventions 
have been found appropriate for special edu-
cation as well as regular education classroom 
environments.

The expectation is that the appropriate 
interventions will be selected, agreed upon, 
and consistently used by all instructional 
personnel working with the student.  Use of 
the same interventions and consistent applica-
tion of these interventions by all educators in 
all settings greatly facilitates  the likelihood 
of student success in the educational environ-
ment.  These interventions lend themselves 
particularly well to creating continuity across 
all educational settings in which the student 
functions.

In order to respond to the broad spectrum 
of implications related to learning disabili-
ties, some interventions contained in this 
manual apply to most students and should be 
considered fi rst, in order to provide a more 
general approach to problem reduction.  Other 
interventions are more specifi c and should be 
individually selected for students based on 
the appropriateness of the intervention to the 
situation.

For any learning problem exhibited by a 
student, it will be of value to assess the extent 
to which institutional variables infl uence the 
student and possibly contribute to the prob-
lem.  As a fi rst step in improving a situation, 
these institutional variables should be evalu-
ated and acted upon to reduce the infl uence of 
variables which result in unsuccessful learn-
ing performance.

SBM

AMB

Learning Disability Intervention Manual-Revised
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Using the Learning Disability Intervention Manual-
Revised in Conjunction with the Learning 

Disability Evaluation Scale-Renormed, Second Edition

NOTE:  If the Learning Disability Intervention Manual-Revised is not being used in conjunction with 
the Learning Disability Evaluation Scale-Renormed, Second Edition (LDES-R2), the following 
procedural steps need not be followed.

Step 1  The student is rated with the Learning Disability Evaluation Scale-Renormed, Second Edition 
(LDES-R2).

Step 2:  Conversions of raw scores on the Learning Disability Evaluation Scale-Renormed, Second 
Edition are made. Subscale standard scores and the learning quotient and percentile are deter-
mined; and the Learning Disability Evaluation Scale-Renormed, Second Edition Profi le Sheet is 
completed.

Step 3:  Determine on which of seven characteristics (subscales) the student scores one or more standard 
deviations below the mean.

Step 4:  For each of the characteristics on which the student scored one standard deviation or more below 
the mean, determine which learning behaviors constitute primary concern in the educational 
environment (the behaviors with the lowest ratings).

Step 5:  Find goals and objectives from the Learning Disability Intervention Manual-Revised which rep-
resent each learning behavior indicated as a primary concern on the Learning Disability Evalua-
tion Scale-Renormed, Second Edition.

Step 6:  Determine those interventions from the Learning Disability Intervention Manual-Revised which 
are most appropriate in facilitating the student’s success in meeting the goals and objectives 
chosen in Step 5.

Step 7:  If there are any learning behaviors which are of concern on subscales other than those with 
scores more than one standard deviation below the mean; goals, objectives, and interventions 
should be selected and written for those learning behaviors as well.

Step 8:  Share those goals, objectives, and intervention strategies selected for the student with all person-
nel involved in the student’s educational program.
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1.  Make certain the student’s hearing has 
been checked recently.

2. Have the student repeat or paraphrase 
what is said to him/her in order to determine 
what was heard.

3. Give the student short directions, ex-
planations, and instructions to follow.  As the 
student demonstrates success, gradually increase 
the length of the directions, explanations, and 
instructions.

4. Maintain a consistent verbal delivery of 
information.

5. Make certain the student is attending 
to the source of information (e.g., making eye 
contact, hands free of writing materials, looking 
at assignment, etc.).

6. Provide the student with written direc-
tions and instructions to supplement verbal 
directions and instructions.

7. Emphasize or repeat word endings, key 
words, etc.

8. Speak clearly and concisely when deliv-
ering directions, explanations, and instructions.

9. Place the student near the source of the 
information.

10. Reduce distracting stimuli (e.g., noise 
and motion in the classroom) in order to facili-
tate the student’s ability to listen successfully.

11. Stop at key points when delivering direc-
tions, explanations, and instructions in order to 
determine student comprehension.

12. Reduce the emphasis on competition 
in the classroom.  Competition may cause the 
student to begin an activity before hearing all of 
what is said.

13. Deliver directions, explanations, and 
instructions at an appropriate pace.

14. Identify a list of word endings, key 
words, etc., that the student will practice listen-
ing for when someone is speaking.

15. Use multiple modalities (e.g., auditory, 
visual, tactile, etc.) when presenting directions, 
explanations, and instructional content.  Deter-
mine which modality is stronger and utilize the 
results.

16. Stop at various points during the pre-
sentation of information to check the student’s 
comprehension.

17. Teach the student listening skills (e.g., 
stop working, look at the person delivering 
directions, have necessary note-taking material, 
etc.).

18. Tell the student what to listen for when 
being given directions, receiving information, etc.

19. Play games to teach listening skills (e.g., 
Mother May I?, Simon Says, Red Light-Green 
Light).

20. Have the student silently repeat informa-
tion just heard to help him/her remember the 
important facts.

21. Have the student question any direc-
tions, explanations, instructions he/she does not 
understand.

22. Evaluate the level of information present-
ed to the student to determine if the information 
is presented at a level the student can understand.

23. Reinforce the student for listening care-
fully based on the length of time the student can 
be successful.  As the student demonstrates suc-
cess, gradually increase the length of time he/she 
is required to listen.

Goals, Objectives, and Interventions

 1  Does not hear all of what is said

Learning Disability

Intervention Manual


