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SHORT-TERM INTERVENTION,  
LONG-TERM RESULTS
Targeted Strategies to Empower Older Learners  
to Read, Write, and Learn Across Content Areas

Overview Literacy Intervention
Grades 4–12



2 www.voyagersopris.com/rewards

“
”

Numerous studies, from the authors and independent 
researchers, have validated the effectiveness of 
REWARDS®. Key conclusions state that REWARDS:

•	 Improves students’ ability to decode unknown long words

•	 Yields significant growth in decoding and reading rate (fluency)

•	 Is effective with English language learners

•	 Is effective as an intervention for struggling readers and students 
with reading disabilities

•	 Can be successfully implemented by a wide variety of 
educators—teachers, paraprofessionals, and volunteers

Visit www.soprislearning.com/rewards for comprehensive 
research information.

The components of the REWARDS program address the needs of older at-risk 
readers with quick results. My students reported that, after the program, they 
could read things they never could read before, their confidence increased, 
and they started reading for pleasure.

Vonnie DiCecco, Education Specialist 
California Department of Education

The EVIDENCE-BASED, TARGETED APPROACH to Improving LITERACY SKILLS.
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How is REWARDS Implemented? 

REWARDS has been validated in a number of settings with a variety of learners. All components of REWARDS can be 
implemented as: 

•	 Supplements to core instruction

•	 Part of a strategic or intensive intervention program during the school day

•	 After school/extended day programs

•	 Part of a summer school program
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The EVIDENCE-BASED, TARGETED APPROACH to Improving LITERACY SKILLS.

The REWARDS family of reading and writing intervention materials is specifically designed for older struggling learners. 
Educators nationwide have embraced REWARDS as a powerful short-term intervention that results in long-term literacy 
achievement. The program supports any core curriculum and offers flexible implementation options. The ultimate 
goal of the REWARDS suite is to increase fluency rates, deepen comprehension of informational and content-
area texts, and increase precision in sentence writing. 

The REWARDS Suite:

APPLY THE STRATEGY  
TO AUTHENTIC CONTENT

LEARN THE STRATEGY! 
APPLY THE STRATEGY!

REWARDS PLUS
READING STRATEGIES APPLIED TO SOCIAL STUDIES AND SCIENCE PASSAGES

REWARDS INTERMEDIATE AND SECONDARY
FLUENCY, MULTISYLLABIC WORD READING, ACADEMIC VOCABULARY

REWARDS WRITING
SENTENCE REFINEMENT

COMPOSE IMPACTFUL, CLEAR SENTENCES



Intermediate 
Students:
•	 Grades 4–6
•	 Read at 3.0 or above

Lessons:
•	 25 lessons
•	 50–60 minutes per lesson

Secondary
Students:
•	 Grades 6–12
•	 Read at 3.0 or above

Lessons:
•	 20 lessons
•	 50–60 minutes per lesson
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Why does this work?

•	 Requires students to pay attention to the word (as opposed to 
skipping it or guessing)

•	 Breaks words into manageable chunks (increasing students’ 
ability to recognize patterns)

•	 Provides students with background on meanings of word parts

REWARDS INTERMEDIATE AND SECONDARY
Rate Development for Fluency, Multisyllabic Word Reading, 
Academic Vocabulary

The primary strength of REWARDS Intermediate and Secondary is its unwavering focus on 
strategies that are proven to make the most impact on accelerating the growth of students’ 
reading. The primary focus of REWARDS is decoding multisyllabic words, identifying and 
understanding prefixes and suffixes, increasing work and passage reading fluency, building 
academic vocabulary, and deepening comprehension.

Placement and Progress Monitoring

Screening
Progress Monitoring

Before program During program After program

�San Diego  
Quick Assessment

•	 �Multisyllabic Word 

•	 Reading Fluency

•	 Pretest/Posttest

�Unit Check-ups covering 
the content of the lessons

•	 �Multisyllabic Word

•	 Reading Fluency

•	 Pretest/Posttest

�Passage Reading 
Fluency Pretest/Posttest

•	 �Passage Reading

•	 Fluency Pretest/Posttest

�Fluency timings of passages •	 �Passage Reading

•	 Fluency Pretest/Posttest

expansion

KEY DETAILS

The Strategy: Key to Fluent Reading

6-Step Strategy 
to Breaking Down Complex Words

1.	 Circle the prefixes.

2.	 Circle the suffixes.

3.	 Underline the vowels.

4.	 Say the parts of the word.

5.	 Say the whole word.

6.	 Make it into a real word.

REWARDS INTERMEDIATE AND SECONDARY
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Easy-to-Implement, with Teacher-Friendly Streamlined Components
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Prefix Key Word  
for Pronunciation

Meaning  
of Prefix

Prefix Key Word  
for Pronunciation

Meaning  
of Prefix

Prefix Key Word  
for Pronunciation

Meaning  
of Prefix

a afraid in, on; not; to de deforest not, opposite of; 
away from

mis* misprint wrongly, wrong, 
not

ab abnormal away from; not, 
opposite of

dis* disagree not, opposite  
of

per permit through, 
throughout

ad admit to, toward;  
near, at

en enlist cause to; in, 
into; on

pre* prepay before

be belong to make; to 
provide with

ex export out of, away 
from

pro proclaim forward, before; 
instead of; in 
favor of

com compare together, with im* impossible not, opposite of; 
in, into

re* reprint again, back

con continue together, with in* incomplete not, opposite of; 
in, into

un* unfair not, opposite of

Su
ffi

xe
s

Suffix Key Word  
for Pronunciation

Meaning  
of Suffix

Suffix Key Word  
for Pronunciation

Meaning 
of Suffix

Suffix Key Word  
for Pronunciation

Meaning 
of Suffix

able* agreeable able to be ful* careful full of ment* argument act of, result of, 
state of

age courage act of, state of ible* reversible able to be ness* kindness state of, 
condition of

al personal like, related to ic classic like, related to or* inventor person 
connected with

ance disturbance act of, state of,  
quality of

ing running doing 
something; 
related to

ous* nervous full of

ant informant one who; 
inclined to

ish vanish like, related to s books more than one; 
verb or adverb 
form

ary missionary related to; place 
for

ism* realism state of, action 
of

sion* extension act of, result of, 
state of

ate operate state of, quality 
of; to make

ist artist person who 
does

sive expensive act of, quality of

ed landed in the past; 
having

ity* oddity state of, quality 
of

tial partial like, related to

ence occurrence act of, state of, 
quality of

ize* memorize to make tion* action act of, result of, 
state of

ent consistent one who; 
inclined to

le tackle verb, adjective, 
or noun form

tive attentive act of, quality of

er* farmer person 
connected with; 
more

less useless without, not ture picture act of, result of, 
state of

est greatest the most ly* safely in a manner 
that is

y thirsty like; full of

Vo
w

el
 S

ou
nd

s

Vowel Key
Words Vowel Key

Words Vowel Key
Words

a cat ay say ow low, down

e let ea meat, thread oy boy

i sit ee deep ar farm

o hot oa boat er her

u cup oi join ir bird

ai rain oo moon, book or torn

au sauce ou loud ur turn

© 2014 Cambium Learning Group® Sopris Learning. All rights reserved.

Prefixes, Suffixes, and Vowel Sounds 

Overt Strategy
1. Circle the prefixes.
2. Circle the suffixes.
3. Underline the vowels.
4. Say the parts of the word.
5. Say the whole word.
6. Make it a real word.

EXAMPLE

r e c o n s t r u c t i o n

Covert Strategy
1.  Look for prefixes, suffixes,  

and vowels.
2. Say the parts of the word.
3. Say the whole word.
4. Make it a real word.

Strategies for Reading  
Long Words

© 2014 Cambium Learning Group® Sopris Learning. All rights reserved.
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At the end of Lesson 5, you will be giving students a Progress Monitoring Check-up that  
covers the content of Lessons 1–5. As you and the students complete these five lessons, you may 
wish to provide extra practice and rehearsal on some items in preparation for the Check-up. 
Students can study the Spelling Words and Vocabulary Logs in the back of the Student Book. 
In addition, have students review the meanings of prefixes and suffixes using the review sheets 
provided. Both the Check-up and the Prefix and Suffix Review Sheets can be found at  

Progress Monitoring Check-up

Unit 1: Lessons 1–5
Content of Lessons 1 2 3 4 5 Related Common Core State Standards 

(4th and 5th grades)

Decoding—Prerequisite Skills REWARDS: Students are taught preskills for 
reading multisyllabic words as referred to in 
Foundational Skill #3 and #3a.

RF.4.3, RF.5.3: Know and apply grade-level 
phonics and word analysis skills in decoding 
words. 

RF.4.3a, RF.5.3a: Use combined knowledge of 
all letter-sound correspondences, syllabication 
patterns, and morphology (e.g., roots and affixes) 
to read accurately unfamiliar multisyllabic words 
in context and out of context. 

Pronunciation of Vowel Sounds ✓ ✓ ✓ ✓ ✓

Pronunciation of Prefixes & Suffixes ✓ ✓ ✓ ✓ ✓

Guided Reading of Multisyllabic 
Words ✓ ✓ ✓ ✓ ✓

Encoding REWARDS: Students are taught a strategy for 
spelling grade-level multisyllabic words as 
outlined in Language Standard #2.

L.4.2d, L.5.2e: Spell grade-appropriate words 
correctly, consulting references as needed.

Spelling of Multisyllabic Words ✓ ✓ ✓ ✓ ✓

Fluency—Rate Development REWARDS: Students reread multisyllabic words 
to build reading rate as outlined in Foundational 
Skill #4.

RF.4.4, RF.5.4: Read with sufficient accuracy and 
fluency to support comprehension.

Word Reading Rate Building ✓ ✓ ✓ ✓ ✓

Vocabulary REWARDS: Students are directly taught the 
meaning of parts of words, academic vocabulary, 
and related words in response to Language 
Standard #4 and #6. 

L.4.4, L.5.4: Determine or clarify the meaning 
of unknown and multiple-meaning words and 
phrases based on grade 4 (or grade 5) reading 
and content, choosing flexibly from a range of 
strategies.

L.4.6, L.5.6: Acquire and use accurately grade-
appropriate general academic and domain-
specific words.

Meanings of Prefixes & Suffixes ✓ ✓ ✓ ✓ ✓

Academic Vocabulary ✓ ✓ ✓ ✓ ✓ Activity Summary

•	 Have students circle prefixes and suffixes and underline the 
vowels.

•	Assist students in checking their work.

•	 Have students sound out each word to themselves and then say 
the whole word aloud.

1 professionally unfortunately

2 communicate comparison

3 vegetables identification

4 eventually certificate

Instructional Steps / Display 22.1

 1.  Turn to page 99. Find Activity D.

 2.  It’s your turn to use the REWARDS strategy. Circle prefixes and 
suffixes and underline the vowels. Look up when you are done. 
Pause and monitor.

 3.  Show Display 22.1. Check and fix any mistakes. Pause and monitor.

 4.  Go back to the first word. Pause. Sound out the word to yourself. 
Put your thumb up when you can read the word. Be sure that it is  
a real word. Pause. What word? professionally

 5.  Next word. Pause. What word? unfortunately

 6.  Repeat Step 5 with the remaining words in Activity D.

 7.   Optional  Have students read a line to the group or to a partner.

Student Objective: under teacher guidance, to circle prefixes and 
suffixes, underline vowels, and read long words, first part by part silently 
and then as a whole word aloud

ACTIVITY D: Guided Strategy Practice

  If students make an error 
on the whole word but 
it’s close, prompt them 
to make it a real word. 
Otherwise, tell them the 
word and have them 
repeat it. Then loop under 
each word part and ask 
students to read the parts 
and then the whole word.

CorreCTIon

  Guiding student 
performance: In the “I do 
it.” “We do it.” “You do it.” 
instructional framework, 
the “We do it” process 
is designed to promote 
student success. However, 
this guided practice must 
be gradually faded until 
students can perform 
without scaffolding. 

effeCTIVe  
InSTruCTIon

Le s son  22  RewARDS  In te rmediate  Teacher ’s  Guide 423

Unit dividers provide  
Common Core alignment

Posters reinforce instruction

Online displays, eBook Teacher Edition, 
and teacher resources

Effective instruction and  
correction boxes at point of use

Easy-to-use,  
color-coded scripting

More robust comprehension 
activities ask scaffolded and  
text-dependent questions

Illustrated content-area 
vocabulary

persist
example

resemble
word family

REWARDS INTERMEDIATE AND SECONDARY
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REWARDS PLUS SOCIAL STUDIES AND SCIENCE
Build Literacy in Science and Social Studies/History

REWARDS Plus engages students in applying the REWARDS strategy for breaking down multisyllabic 
words to content-area materials. The ultimate goal of REWARDS Plus is to develop students’ 
capacity to successfully and independently read social studies and science texts. REWARDS 
Plus deepens reading comprehension, increases fluency, introduces domain-specific vocabulary, and 
builds expository writing skills. 

Engaging Content-Area Topics

Science Topics include atoms, ecosystems, photosynthesis, and the cardiovascular system

Social Studies/History Topics range from Greek theater to Kanji (Japanese written 
characters) to the mysteries of Easter Island

Progress Monitoring

REWARDS Plus provides the following to monitor student progress: student fluency graph, 
rubrics to assess writing, before- and after-program evaluation of domain-specific vocabulary 
knowledge.

•	 Study unknown words prior to reading

•	 Learn the meanings of domain-specific words before reading

•	 Preview passages by examining key text elements, including titles and headings

•	 Build background knowledge

•	 Cite text evidence to respond to comprehension questions

•	 Integrate visual information, such as timelines and diagrams, to better  
understand text

•	 Re-read authentic content-area texts

•	 Determine main ideas, details, and supporting evidence

•	 Compose summaries of reading

•	 Respond to multiple-choice and short-response requests

•	 Compose paragraph and multiple-paragraph responses

•	 Re-read and discuss text

BEFORE
READING

DURING
READING

AFTER
READING

Students:
•	 Grades 6–12

•	 Read at 4.0 or above

•	 Are familiar with the 
REWARDS strategy

Lessons:
•	 6 Review Lessons (review 

the REWARDS strategy): 
45–50 minutes per lesson 

•	 15 Application Lessons: 
3–4 instructional periods 
(45–50 minutes each)

KEY DETAILS

REWARDS PLUS

Apply the REWARDS Reading Strategy to Authentic,  
Content-Area Text
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Easy-to-Implement Lesson Design

96 ■ REWARDS Plus: Reading Strategies Applied to Social Studies Passages

ACTIVITY A
Vocabulary
ACTIVITY PROCEDURE, List 1

(See the Student Book, page 37.)

Tell students each word in the list. Then, have students repeat

the word and read the definition aloud. For each definition, pro-

vide any additional information that may be necessary. Then,

have students practice reading the words themselves.

Note A.1-1: See Appendix E, Pronunciation Guide for Unique Words, for correct

pronunciations of uncommon vocabulary words.

Note A.1-2: If you wish to emphasize the part of speech, have students say the

part of speech before reading the definition.

Use Overhead 13: Activity A
List 1: Tell

1. (Show the top half of Overhead 13.) Before we
read the passage, let’s read the difficult words.
(Point to Britain.) The first word is Britain. What
word?_ Now, read the definition._

2. (Point to empire.) The next word is empire.
What word?_ Now, read the definition._

3. (Pronounce each word in List 1, and then have
students repeat each word and read the
definition.)

4. Open your Student Book to Application Lesson 4,
page 37._

5. Find Activity A, List 1, in your book._ Let’s read
the words again. First word._ Next word._
(Continue for all words in List 1.)

ACTIVITY PROCEDURE, List 2
(See the Student Book, page 37.)

Have students circle prefixes and suffixes, then underline the

vowels. Using the overhead transparency, assist students in

checking their work. Next, have students figure out each word

to themselves, then say it aloud. Have them read the definition

aloud.

Note A.2-1: Provide additional information for any definitions as needed.

Note A.2-2: If you wish to emphasize the part of speech, have students say the

part of speech before reading the definition.

Note A.2-3: If you are teaching older students for whom “thumbs-up” is inap-

propriate, have students look at you when they can read the word.

Use Overhead 13: Activity A
List 2: Strategy Practice

1. Find List 2. Circle the prefixes and suffixes, and
underline the vowels. Look up when you are
done._

2. (Show the bottom half of Overhead 13.) Now,
check and fix any mistakes._

3. Go back to the first word._ Sound out the word to
yourself. Put your thumb up when you can read the
word. Be sure that it is a real word._ What word?_
Now, read the definition._

4. (Continue Step 3 with all remaining words in List 2.)

Note A.2-4: You may wish to provide additional practice by having students read

words to a partner.

ACTIVITY A  Vocabulary
List 1: Tell

1. Britain n. j (an island nation in Europe; Great Britain,
England)

2. empire n. j (a group of countries ruled by one country)

3. mercanti le adj. j (relating to merchants)

4. mercanti l i sm n. j (an economic system developed in France and
Britain that stressed government control of the
economy and trade)

List 2: Strategy Practice

1. explorat ion n. j (the act of traveling to an unknown place to
learn about the place)

2. acquis i t ion n. j (something you get that becomes your own)

3. terri tory n. j (any large area of land)

4. possess ion n. j (a territory that is under the rule of a foreign
country)

5. culminate v. j (to reach the final point)

6. independence n. j (the state of not being ruled by another
country)

7. autonomy n. j (independence or freedom)

8. individual adj. j (single and distinct)

9. prevalent adj. j (widespread)

10. deposi t n. j (a natural layer of minerals in the earth)

Student Book: Application Lesson 4 37

4
APPLICATION LESSON

VOCABULARY 

Points
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100 ■ REWARDS Plus: Reading Strategies Applied to Social Studies Passages

ACTIVITY D
Passage Reading and
Comprehension
ACTIVITY PROCEDURE

(See the Student Book, pages 40–41.)

Have students work on reading accuracy by selecting a passage-

reading option that best fits your students.

Passage Reading: Accuracy
(Select a passage-reading procedure that matches
the size of your group and the competency of your
students.

Option A
If you are teaching a small group of students who
are having difficulty, use Option A:

Have students read one paragraph silently. Then,
call on one student to orally read a paragraph or a
portion of the paragraph to the class. Call on
students in random order, varying the amount that
each student reads.

Option B
If you are teaching a small group with students who
are not having difficulty, use Option B:

Have students read the entire article silently,
rereading it if they finish before their classmates.
Then, call on one student to orally read a paragraph
or a portion of a paragraph to the class. Call on
students in random order, varying the amount that
each student reads.

Option C
If you are teaching a large group with students who
are having difficulty, use Option C:

Have students read one paragraph silently. Then,
have students read the paragraph to a partner.
Alternate partner-reading turns.

Option D
If you are teaching a large group with students who
are not having difficulty, use Option D:

Have students read the entire article silently,
rereading it if they finish before their classmates.
Then, have students read the passage with their
partners, alternating on each paragraph.)

Passage Reading: Comprehension Questions

(You may wish to ask the following questions as the
passage is being read. Numbers corresponding to the
questions are indicated at the point at which they
could be asked.)

#1 What are some possible reasons that a small
nation such as Great Britain might want to
expand its territories?
Ideas: To obtain valuable natural resources; to
have places to sell its goods; to increase its power
through acquisitions; to establish distant military
posts to protect it; to increase its population.

#2 Britain’s empire was based on trade, or
mercantilism. What were some of the trade
goods?
Ideas: Cotton, tobacco, rum, and sugar.

ACTIVITY D  Passage Reading and Comprehension

The British Empire

40 REWARDS Plus: Reading Strategies Applied to Social Studies Passages

12
23
37
51
64

74
77
89

102
115
129
142
157
169
180
193
203
214
227
239

250
252
264
276
291
302
316
330
339
355
370

Britain, like many European nations, rushed to explore and expand during the
15th and 16th centuries. Explorers from England, France, Spain, and Portugal
sailed the seas, discovering new lands and people. Of all the countries that sought
new trade routes and new worlds, Britain alone turned its discoveries into a vast
empire that would continue well into the 1900s. The growth of the British
Empire had far-reaching effects on world politics and trade. (#1)

A Mercantile Empire
Initially, the expansion of the British Empire was based on mercantilism, or

trade. Britain realized that its own land had inadequate resources. It needed to
look to other lands for goods. The empire began with the exploration and
acquisition of the eastern coast of North America and with the West Indies, a
chain of islands stretching from the coast of Florida to South America. The
British traded goods for slaves in the West Indies and on the western coast of
Africa, where they also had settlements. These slaves were taken to southern
colonies, such as Virginia, Georgia, and South Carolina. The slaves supported
the growing of cotton and tobacco, goods that were then shipped back to
Britain, along with rum and sugar from the West Indies. (#2)

Meanwhile, the East India Company, a British company, had established a
stronghold in India. The company set up valuable trading posts for spices and
other goods. Eventually, the East India Company would come to rule India.
That rule would eventually be turned over to the British government. (#3)

Expansion Continues
The British Empire continued to expand for trade reasons. But there were

other reasons involved as well. Some of Britain’s possessions in eastern Asia
were acquired as a result of several wars fought in that region in the 19th

century. Other countries were added for more unique reasons. Australia was
colonized as a penal colony (a place to send criminals for punishment). But 30
years after the first convicts came to Australia, Britain opened it to free citizens
and eventually stopped sending criminals there. South Africa, originally
colonized by the Dutch, was taken over by the British to try to keep the French
away. Once Britain had the land, they felt it was their duty to bring “civilized”
British culture to the land’s inhabitants. British culture was prevalent throughout

4
APPLICATION LESSON
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ACTIVITY F
Comprehension Questions—
Multiple Choice and Short
Answer

ACTIVITY PROCEDURE
(See the Student Book, page 42.)

Have students complete item #1. Then, have students share the

rationale for their answers. Encourage thoughtful discussion.

Proceed item-by-item, emphasizing the rationale for the best

answer. Have students record points for each correct item.

Note F-1: The correct Multiple Choice answers are circled.

Multiple Choice Comprehension

1. Turn to page 42. Find Activity F. Finish item #1.
Be ready to explain why you selected your answer.
(Wait while students complete the item. Call on
individual students. Ask them why they chose
their answer and why they eliminated the other
choices. Encourage discussion.)

2. (Repeat Step 1 with items #2, #3, and #4.)
3. Count the number of items you got correct, and

record that number as points in the blank half of
the Multiple Choice Comprehension box._

ACTIVITY PROCEDURE
(See the Student Book, page 43.)

Have students read each step in the Short Answer Strategy.

Stress the importance of changing the question into part of the

answer. Have students read question #1 and Jonathan’s answer.

Have students circle words in Jonathan’s answer that come from

the question. Repeat the same procedure for question #2.

Explain that two points will be awarded for each question’s

answer: one point for changing the question into part of the

answer, and one point for correctness of the answer (total of 4

points possible for two complete answers).

Short Answer Comprehension
1. Turn to page 43. Often, you have to complete

short-answer items on tests and assignments. Today,
we are going to learn a strategy for completing
these items.

2. Let’s read the steps in the Short Answer Strategy at
the top of the page. Read Step 1._

ACTIVITY F  Comprehension Questions—
Multiple Choice and Short Answer

Comprehension Strategy—Multiple Choice

Step 1: Read the item.
Step 2: Read all of the choices.
Step 3: Think about why each choice might be correct or incorrect. Check the article as

needed.
Step 4: From the possible correct choices, select the best answer.

1. (Main Idea) In the article, the statement “the sun never set on the British
Empire” means that:
a. the British Empire never experienced the darkness of night.
b. the glory of the British Empire was as bright as the sun.
c. the British Empire was so wonderful that nothing could dim its greatness.
d. the British Empire was large and worldwide.

2. (Cause and Effect) What was the major reason Great Britain acquired territories
overseas?
a. Great Britain wanted to obtain slaves who could work in the colonies.
b. Great Britain wanted to bring its culture to other parts of the world.
c. Great Britain wanted to expand its wealth and power.
d. Great Britain wanted to trade in Asia.

3. (Main Idea) If this article were given a new title, which would be best?
a. British Rule in India, South Africa, and Australia
b. The Rise and Fall of the British Empire
c. Sunrise Over the British Empire
d. The Growth of Trade

4. (Cause and Effect) Why did many of the territories of the British Empire want
freedom from British rule?
a. They wanted to govern themselves.
b. They wanted lower taxes.
c. They wanted to select their own language and country name.
d. They wanted to trade with countries other than Great Britain.

42 REWARDS Plus: Reading Strategies Applied to Social Studies Passages

4MULTIPLE CHOICE COMPREHENSION

Points

4
APPLICATION LESSON

Comprehension Strategy—Short Answer

Step 1: Read the item.
Step 2: Turn the question into part of the answer and write it down.
Step 3: Think of the answer or locate the answer in the article.
Step 4: Complete your answer.

1. Why was expansion of the British Empire initially based on trade?
The British Empire was initially based on trade because Britain wanted 

the power, wealth, and resources that could come from possessions 

overseas.

2. What are some of the resources Britain found in its territories that helped
to make it a wealthy country?
Some of the resources Britain found in its territories that helped to make 

it a wealthy country included gold, ivory, diamonds, furs, and lumber.

Student Book: Application Lesson 4 43

4
APPLICATION LESSON

SHORT ANSWER COMPREHENSION

Points
44

ACTIVITY G  Expository Writing—Summary
Writing Strategy—Summary

Step 1: LIST (List the details that are important enough to include in the summary.)
Step 2: CROSS OUT (Reread the details. Cross out any that you decide not to include.)
Step 3: CONNECT (Connect any details that could go into one sentence.)
Step 4: NUMBER (Number the details in a logical order.)
Step 5: WRITE (Write your summary.)
Step 6: EDIT (Revise and proofread your summary.)

Prompt: Write a summary of the information on the British Empire.

095-106_TE_APP04  5/25/06  1:09 PM  Page 103
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ACTIVITY F
Comprehension Questions—
Multiple Choice and Short
Answer

ACTIVITY PROCEDURE
(See the Student Book, page 42.)

Have students complete item #1. Then, have students share the

rationale for their answers. Encourage thoughtful discussion.

Proceed item-by-item, emphasizing the rationale for the best

answer. Have students record points for each correct item.

Note F-1: The correct Multiple Choice answers are circled.

Multiple Choice Comprehension

1. Turn to page 42. Find Activity F. Finish item #1.
Be ready to explain why you selected your answer.
(Wait while students complete the item. Call on
individual students. Ask them why they chose
their answer and why they eliminated the other
choices. Encourage discussion.)

2. (Repeat Step 1 with items #2, #3, and #4.)
3. Count the number of items you got correct, and

record that number as points in the blank half of
the Multiple Choice Comprehension box._

ACTIVITY PROCEDURE
(See the Student Book, page 43.)

Have students read each step in the Short Answer Strategy.

Stress the importance of changing the question into part of the

answer. Have students read question #1 and Jonathan’s answer.

Have students circle words in Jonathan’s answer that come from

the question. Repeat the same procedure for question #2.

Explain that two points will be awarded for each question’s

answer: one point for changing the question into part of the

answer, and one point for correctness of the answer (total of 4

points possible for two complete answers).

Short Answer Comprehension
1. Turn to page 43. Often, you have to complete

short-answer items on tests and assignments. Today,
we are going to learn a strategy for completing
these items.

2. Let’s read the steps in the Short Answer Strategy at
the top of the page. Read Step 1._

ACTIVITY F  Comprehension Questions—
Multiple Choice and Short Answer

Comprehension Strategy—Multiple Choice

Step 1: Read the item.
Step 2: Read all of the choices.
Step 3: Think about why each choice might be correct or incorrect. Check the article as

needed.
Step 4: From the possible correct choices, select the best answer.

1. (Main Idea) In the article, the statement “the sun never set on the British
Empire” means that:
a. the British Empire never experienced the darkness of night.
b. the glory of the British Empire was as bright as the sun.
c. the British Empire was so wonderful that nothing could dim its greatness.
d. the British Empire was large and worldwide.

2. (Cause and Effect) What was the major reason Great Britain acquired territories
overseas?
a. Great Britain wanted to obtain slaves who could work in the colonies.
b. Great Britain wanted to bring its culture to other parts of the world.
c. Great Britain wanted to expand its wealth and power.
d. Great Britain wanted to trade in Asia.

3. (Main Idea) If this article were given a new title, which would be best?
a. British Rule in India, South Africa, and Australia
b. The Rise and Fall of the British Empire
c. Sunrise Over the British Empire
d. The Growth of Trade

4. (Cause and Effect) Why did many of the territories of the British Empire want
freedom from British rule?
a. They wanted to govern themselves.
b. They wanted lower taxes.
c. They wanted to select their own language and country name.
d. They wanted to trade with countries other than Great Britain.

42 REWARDS Plus: Reading Strategies Applied to Social Studies Passages
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Points

4
APPLICATION LESSON

Comprehension Strategy—Short Answer

Step 1: Read the item.
Step 2: Turn the question into part of the answer and write it down.
Step 3: Think of the answer or locate the answer in the article.
Step 4: Complete your answer.

1. Why was expansion of the British Empire initially based on trade?
The British Empire was initially based on trade because Britain wanted 

the power, wealth, and resources that could come from possessions 

overseas.

2. What are some of the resources Britain found in its territories that helped
to make it a wealthy country?
Some of the resources Britain found in its territories that helped to make 

it a wealthy country included gold, ivory, diamonds, furs, and lumber.

Student Book: Application Lesson 4 43

4
APPLICATION LESSON

SHORT ANSWER COMPREHENSION

Points
44

ACTIVITY G  Expository Writing—Summary
Writing Strategy—Summary

Step 1: LIST (List the details that are important enough to include in the summary.)
Step 2: CROSS OUT (Reread the details. Cross out any that you decide not to include.)
Step 3: CONNECT (Connect any details that could go into one sentence.)
Step 4: NUMBER (Number the details in a logical order.)
Step 5: WRITE (Write your summary.)
Step 6: EDIT (Revise and proofread your summary.)

Prompt: Write a summary of the information on the British Empire.
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ACTIVITY G
Expository Writing—Summary

ACTIVITY PROCEDURE
(See the Student Book, pages 43–44.)

Have students read the prompt and record the topic of the

summary. Next, have them LIST details in the Planning Box by

referring back to the article. Encourage students to record

notes rather than form complete sentences. When they are

done with their lists, have them compare their lists of critical

details with those of other classmates and the Example

Summary Plan.

1. Today, you will use the steps of the Summary
Writing Strategy at the bottom of page 43 to plan
and write a summary. First, read the prompt, and
then write your topic name in the Planning Box at
the top of page 44. Then, LIST your details. When
you are finished, compare your list to your partner’s
list._

Use Overhead 15
Example Summary Plan

2. Now, compare your list to the list on the
overhead._

ACTIVITY PROCEDURE
Next, have students complete the additional steps in the

Summary Writing Strategy. Have them reread their lists and

CROSS OUT any weak or unimportant details. Then, have stu-

dents CONNECT details that could go together in one sentence,

NUMBER their ideas in a logical order, and WRITE their sum-

maries on a separate piece of paper. When they are done, have

them EDIT their paragraphs, revising for clarity and proofread-

ing for errors in spelling, capitalization, and punctuation.

Have students read their summaries to their partners. Then,

read the Example Summary.

Have students read each of the attributes on the rubric, exam-

ine their partners’ summaries, and circle either “Yes” or “Fix

up.” Give students time to make changes in their summaries.

Optional: During or after the class session, fill in the third 

column of the rubric chart and assign points to the student

summaries.

Comprehension Strategy—Short Answer

Step 1: Read the item.
Step 2: Turn the question into part of the answer and write it down.
Step 3: Think of the answer or locate the answer in the article.
Step 4: Complete your answer.

1. Why was expansion of the British Empire initially based on trade?
The British Empire was initially based on trade because Britain wanted 

the power, wealth, and resources that could come from possessions 

overseas.

2. What are some of the resources Britain found in its territories that helped
to make it a wealthy country?
Some of the resources Britain found in its territories that helped to make 

it a wealthy country included gold, ivory, diamonds, furs, and lumber.

Student Book: Application Lesson 4 43

4
APPLICATION LESSON

SHORT ANSWER COMPREHENSION

Points
44

ACTIVITY G  Expository Writing—Summary
Writing Strategy—Summary

Step 1: LIST (List the details that are important enough to include in the summary.)
Step 2: CROSS OUT (Reread the details. Cross out any that you decide not to include.)
Step 3: CONNECT (Connect any details that could go into one sentence.)
Step 4: NUMBER (Number the details in a logical order.)
Step 5: WRITE (Write your summary.)
Step 6: EDIT (Revise and proofread your summary.)

Prompt: Write a summary of the information on the British Empire.

Rubric— Student or Partner Teacher
Summary Rating Rating

1. Did the author state the topic and the main Yes Fix up Yes No
idea in the first sentence?

2. Did the author focus on important details? Yes Fix up Yes No

3. Did the author combine details in some of the Yes Fix up Yes No
sentences?

4. Is the summary easy to understand? Yes Fix up Yes No

5. Did the author correctly spell words, Yes Fix up Yes No
particularly the words found in the article?

6. Did the author use correct capitalization, Yes Fix up Yes No
capitalizing the first word in the sentence and 
proper names of people, places, and things?

7. Did the author use correct punctuation, Yes Fix up Yes No
including a period at the end of each sentence?

44 REWARDS Plus: Reading Strategies Applied to Social Studies Passages
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Planning Box

(topic) The British Empire

(detail) – empire began with trade

(detail) – looked for resources in other lands

② (detail) – established colonies where the resources were

③ (detail) – acquired land through wars

④ (detail) – established British culture in the acquired lands

⑤ (detail) – resources made Britain wealthy

⑥ (detail) – empire declined

⑦ (detail) – colonies wanted independence

⑧ (detail) – some countries fought for it

⑨ (detail) – Britain granted independence to some countries

Directions: Write your summary on a separate piece of paper.

7WRITING

Points

①{

095-106_TE_APP04  5/25/06  1:09 PM  Page 105

Teacher’s Guide: Application Lesson 4 ■ 105

ACTIVITY G
Expository Writing—Summary

ACTIVITY PROCEDURE
(See the Student Book, pages 43–44.)

Have students read the prompt and record the topic of the

summary. Next, have them LIST details in the Planning Box by

referring back to the article. Encourage students to record

notes rather than form complete sentences. When they are

done with their lists, have them compare their lists of critical

details with those of other classmates and the Example

Summary Plan.

1. Today, you will use the steps of the Summary
Writing Strategy at the bottom of page 43 to plan
and write a summary. First, read the prompt, and
then write your topic name in the Planning Box at
the top of page 44. Then, LIST your details. When
you are finished, compare your list to your partner’s
list._

Use Overhead 15
Example Summary Plan

2. Now, compare your list to the list on the
overhead._

ACTIVITY PROCEDURE
Next, have students complete the additional steps in the

Summary Writing Strategy. Have them reread their lists and

CROSS OUT any weak or unimportant details. Then, have stu-

dents CONNECT details that could go together in one sentence,

NUMBER their ideas in a logical order, and WRITE their sum-

maries on a separate piece of paper. When they are done, have

them EDIT their paragraphs, revising for clarity and proofread-

ing for errors in spelling, capitalization, and punctuation.

Have students read their summaries to their partners. Then,

read the Example Summary.

Have students read each of the attributes on the rubric, exam-

ine their partners’ summaries, and circle either “Yes” or “Fix

up.” Give students time to make changes in their summaries.

Optional: During or after the class session, fill in the third 

column of the rubric chart and assign points to the student

summaries.

Comprehension Strategy—Short Answer

Step 1: Read the item.
Step 2: Turn the question into part of the answer and write it down.
Step 3: Think of the answer or locate the answer in the article.
Step 4: Complete your answer.

1. Why was expansion of the British Empire initially based on trade?
The British Empire was initially based on trade because Britain wanted 

the power, wealth, and resources that could come from possessions 

overseas.

2. What are some of the resources Britain found in its territories that helped
to make it a wealthy country?
Some of the resources Britain found in its territories that helped to make 

it a wealthy country included gold, ivory, diamonds, furs, and lumber.

Student Book: Application Lesson 4 43

4
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SHORT ANSWER COMPREHENSION

Points
44

ACTIVITY G  Expository Writing—Summary
Writing Strategy—Summary

Step 1: LIST (List the details that are important enough to include in the summary.)
Step 2: CROSS OUT (Reread the details. Cross out any that you decide not to include.)
Step 3: CONNECT (Connect any details that could go into one sentence.)
Step 4: NUMBER (Number the details in a logical order.)
Step 5: WRITE (Write your summary.)
Step 6: EDIT (Revise and proofread your summary.)

Prompt: Write a summary of the information on the British Empire.

Rubric— Student or Partner Teacher
Summary Rating Rating

1. Did the author state the topic and the main Yes Fix up Yes No
idea in the first sentence?

2. Did the author focus on important details? Yes Fix up Yes No

3. Did the author combine details in some of the Yes Fix up Yes No
sentences?

4. Is the summary easy to understand? Yes Fix up Yes No

5. Did the author correctly spell words, Yes Fix up Yes No
particularly the words found in the article?

6. Did the author use correct capitalization, Yes Fix up Yes No
capitalizing the first word in the sentence and 
proper names of people, places, and things?

7. Did the author use correct punctuation, Yes Fix up Yes No
including a period at the end of each sentence?
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Planning Box

(topic) The British Empire

(detail) – empire began with trade

(detail) – looked for resources in other lands

② (detail) – established colonies where the resources were

③ (detail) – acquired land through wars

④ (detail) – established British culture in the acquired lands

⑤ (detail) – resources made Britain wealthy

⑥ (detail) – empire declined

⑦ (detail) – colonies wanted independence

⑧ (detail) – some countries fought for it

⑨ (detail) – Britain granted independence to some countries

Directions: Write your summary on a separate piece of paper.
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ACTIVITY C
Background Knowledge
ACTIVITY PROCEDURE

(See the Student Book, page 39.)

Read the Background Knowledge paragraph using one of three

methods: read it to students, have students read it together, or

call on individual students to read. Examine the timeline and

the related graphic together. Then, preview the passage togeth-

er by examining the title and the headings. Have students tell

partners two things the passage will tell about.

1. Turn to page 39. Let’s read the paragraph. (Read or
ask students to read. Then examine the timeline
and graphic together.)

2. Now, let’s turn the page and preview the passage.
Read the title._ What is the whole passage going to
tell about?_

3. Now, let’s read the headings. Read the first
heading._ Read the next heading._ (Continue until
students have read all headings.)

4. Turn to your partner. Without looking, tell two
things this passage will tell about._

Like many European countries, Great Britain sought to expand its power and wealth
by acquiring territories overseas. In this map, you can see the extent of Britain’s
territories (in black) as of 1914. Some of its largest possessions included Canada in North
America, Australia, and India, on the continent of Asia. By examining the map, you will
also notice some major possessions in Africa: Nigeria, Kenya, and South Africa. While
these countries later became independent, they were all influenced by British culture.

ACTIVITY C  Background Knowledge

Student Book: Application Lesson 4 39

4
APPLICATION LESSON

Map of the British Empire, Early 1900s

1922 British Empire begins to break apart1788 Britain settles Australia

A.D. 1600 A.D. 1800 A.D. 2000

1760 Britain gains Canada 1841 Britain acquires Hong Kong
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Apply the REWARDS strategy  
to domain-specific words

Learn the meaning of  
content-area vocabulary

Authentic content-area texts

Multiple-choice and short-answer 
comprehension questions

Writing summaries

Rubrics to support  
 progress monitoring

Differentiation for small  
and large groups

Explicit instructional support 

Build background knowledge and 
examine visual supports, such as 

maps and timelines

REWARDS PLUS
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REWARDS WRITING: SENTENCE REFINEMENT

Impactful, Clear Sentences Are the Foundation of Powerful Writing

REWARDS Writing focuses explicitly on writing and refining powerful sentences. The ultimate goal 
of REWARDS Writing is to develop students’ sentence-writing abilities so they are able to 
generate high-quality, compelling paragraphs, narratives, and multi-paragraph essays. More 
than practice, REWARDS Writing provides targeted instruction in key sentence-writing and editing 
skills. Rubrics and checklists are used to measure progress.

136 • REWARDS Writing: Sentence Refi nement

Lesson 40
Materials Needed:

• Student Book: Pages 98–100

• Help Book: Page 71

• Overhead Transparencies 98–100

PART A
Sharpening Your Word Choices

Introduce

 1. Find page 98 in your Student Book. (Wait.)

Teach

 2. Find page 71 in your Help Book and the words 
say and said. (Wait.)

 3. Read the present and past tense verbs that 
could be used instead of say and said. (Read 
the pairs of words with students.)

 4. Notice that a range of words can be used for 
say and said. You would need to select a word 
that conveyed the feeling of the character. For 
example, whispered and exclaimed would go 
with very different emotions.

 5. Go back to your Student Book. While I read the 
paragraph, follow along. Notice that said is used 
over and over. (Read the paragraph aloud.)

Practice

 6. Look at all the crossed-out words. Be sure to 
fi nd the correct column of words in your Help 
Book. Then, choose words that would make 
the paragraph more interesting. Be sure that 
you choose verbs that convey the feelings of 
the characters. (Walk around and monitor as 
students work.)

Word Choice Help Book 71

Verbs
words that tell what people or things do

RUN SAY

Present tense Past tense Present tense Past tense

run ran say said
jog
sprint
hurry
rush
scamper
scurry
dash
dart
race
escape
flee
trot
gallop
amble
lope
bound

jogged
sprinted
hurried
rushed
scampered
scurried
dashed
darted
raced
escaped
fled
trotted
galloped
ambled
loped
bounded

ask
speak
tell
state
declare
announce
pronounce
voice
verbalize
report
disclose
divulge
convey
recite
claim
allege
shout
exclaim
whisper
utter
remark
comment
mention

asked
spoke
told
stated
declared
announced
pronounced
voiced
verbalized
reported
disclosed
divulged
conveyed
recited
claimed
alleged
shouted
exclaimed
whispered
uttered
remarked
commented
mentioned

antonym: stand still

antonym: [is] quiet

PART A Sharpening Your Word Choices

When Mrs. Jones said, “It is time for class to begin,” a

nervous silence fell upon the class.

Paula leaned over to Robert and said, “Are you ready for

the test?”

“Test!” Robert said. “What test?”

“The final social studies test,” she said with surprise.

She couldn’t believe that Robert had completely forgotten

about the test.

98  REWARDS Writing: Sentence Refinement

LESSON40
Help Book

71

announced

exclaimed

whispered
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Lesson 40
Materials Needed:

• Student Book: Pages 98–100

• Help Book: Page 71

• Overhead Transparencies 98–100

PART A
Sharpening Your Word Choices

Introduce

 1. Find page 98 in your Student Book. (Wait.)

Teach

 2. Find page 71 in your Help Book and the words 
say and said. (Wait.)

 3. Read the present and past tense verbs that 
could be used instead of say and said. (Read 
the pairs of words with students.)

 4. Notice that a range of words can be used for 
say and said. You would need to select a word 
that conveyed the feeling of the character. For 
example, whispered and exclaimed would go 
with very different emotions.

 5. Go back to your Student Book. While I read the 
paragraph, follow along. Notice that said is used 
over and over. (Read the paragraph aloud.)

Practice

 6. Look at all the crossed-out words. Be sure to 
fi nd the correct column of words in your Help 
Book. Then, choose words that would make 
the paragraph more interesting. Be sure that 
you choose verbs that convey the feelings of 
the characters. (Walk around and monitor as 
students work.)

Word Choice Help Book 71

Verbs
words that tell what people or things do

RUN SAY

Present tense Past tense Present tense Past tense

run ran say said
jog
sprint
hurry
rush
scamper
scurry
dash
dart
race
escape
flee
trot
gallop
amble
lope
bound

jogged
sprinted
hurried
rushed
scampered
scurried
dashed
darted
raced
escaped
fled
trotted
galloped
ambled
loped
bounded

ask
speak
tell
state
declare
announce
pronounce
voice
verbalize
report
disclose
divulge
convey
recite
claim
allege
shout
exclaim
whisper
utter
remark
comment
mention

asked
spoke
told
stated
declared
announced
pronounced
voiced
verbalized
reported
disclosed
divulged
conveyed
recited
claimed
alleged
shouted
exclaimed
whispered
uttered
remarked
commented
mentioned

antonym: stand still

antonym: [is] quiet

PART A Sharpening Your Word Choices

When Mrs. Jones said, “It is time for class to begin,” a

nervous silence fell upon the class.

Paula leaned over to Robert and said, “Are you ready for

the test?”

“Test!” Robert said. “What test?”

“The final social studies test,” she said with surprise.

She couldn’t believe that Robert had completely forgotten

about the test.
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whispered
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Feedback

 7. (Have students share and compare:

• First, have Partner 2 read the new paragraph 
to Partner 1. Tell Ones to make sure each new 
word choice sounds good.

• Then, call on a couple of students to read their 
paragraphs aloud to the class. Discuss the 
new word choices, providing “acknowledging 
corrections” as needed.

 For example, for the third sentence, a student 
might write: “Test!” Robert stated. You might 
say: Stated would be a terrifi c verb if 
Robert had merely reported that there 
was a test. But the exclamation mark 
indicates that he was speaking in an 
excited manner. A better choice might 
be exclaimed or shouted in order to 
convey Robert’s emotion. Select a new 
word. I will return.

• Finally, have students look at the paragraph on 
Overhead 98 as you read it. Discuss the word 
choices given on the overhead.)

PART B
Editing Your Paragraph

Introduce

 1. Look at Part B: Editing Your Paragraph. 
You are going to use the SCORE strategy to 
edit a paragraph.

Teach

 2. (Use Overhead Transparency 99. Uncover the 
direction box but not the paragraph.) Read a 
with me: As you read the paragraph aloud, 
ask yourself, “Does it sound good?”

 3. Read the paragraph with me: Origami is an 
art form . . . . (Read the whole paragraph 
with your students.) Raise your hand if you 
heard something that didn’t sound good.

Practice

 4. Today, you are going to follow all the directions 
by yourself. Work carefully. Remember to use 
your Help Book. When you are done, reread 
your edited paragraph a number of times to 
be sure that it makes sense. (Walk around and 
monitor as students work.)

Feedback

 5. (Uncover the paragraph and point to the 
changes.) Look up here. Compare your editing 
to mine. All of the changes do not have to be 
exactly the same. (Monitor.)

 6. Let’s examine some of the changes. Look 
at sentence 5 in your Student Book. What 
word did you use to replace make? (Call on 
individuals. Accept answers such as: create, 
construct, form, assemble, fashion.)

PART B Editing Your Paragraph

1Origami is an art form.  2The art form is Japanese.  3It involves

folding paper into shapes.  4The shapes are three-dimensional.

5You could make origami butterflies and cranes.  6You could make

origami frogs and dogs.  7It takes patience to master the art of

origami.  8Today, origami is mostly mainly used for decorating at

parties.  9Origami is mainly used for decorating at special events.

a.  As you read the paragraph aloud, ask yourself, “Does it sound good?”

b. Combine sentences 1 and 2.

c. Combine sentences 3 and 4.

d. Combine sentences 5 and 6.

e. Replace the underlined word in sentence 5.

f. Expand sentence 7 by telling what else is needed to become
good at origami.

g. Omit a word that’s unnecessary or doesn’t sound good in
sentence 8. (Make an X.)

h. Combine sentences 8 and 9.

Sound good?

Combine?

Omit?

Replace?

Expand?

Student Book 99

LESSON40
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Polishing Your

Sentences

Editing Your
Paragraph

REWARDS Writing results in:

•	 Precise, refined word choice

•	 Appropriate use of academic- and content-area vocabulary

•	 Purposeful sentences that vary sentence pattern based on purpose

•	 Sophisticated sentences that are compelling and relevant

•	 Fewer errors 

Choosing Precise Words Combining and  
Expanding Sentences

Examining Synonyms 
for the Best Match 

Students:
•	 Grades 5–12

Lessons:
•	 75 lessons

•	 20–30 minutes per lesson

KEY DETAILS
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REWARDS SUITE MATERIALS ARE COST-EFFECTIVE  
AND EASY TO IMPLEMENT

Grades 5–7 
Intervention 6–12

Anita L. Archer
Mary M. Gleason 
Stephen L. Isaacson Sopris West™

Sentence 
Refinement

Sentence R
efinem

ent

Sopris West™

Word Choice 
Help Book

Anita L. Archer
Mary M. Gleason 
Stephen L. Isaacson

REWARDS Intermediate 
and Secondary: Fluency, 
Multisyllabic Word Reading, 
Academic Vocabulary 

•	 Teacher Edition (choose a printed copy or a 
1-year license to the eBook)  
Includes access to online digital 
transparencies, illustrated content-area 
vocabulary displays, assessment materials, 
additional teacher resources, and two posters

•	 Student Book (consumable) 
Includes 1-year access to teacher-facing online 
data management (available upon request)

•	 Teacher Edition 

•	 Student Book (consumable)

•	 CD-ROM with digital transparencies 
(Promethean®, SMART®, and PDF formats)

•	 Poster (1 for each program)

•	 Teacher Edition with blackline masters

•	 Student Book (consumable)

•	 Word Choice Help Book

•	 CD-ROM with digital transparencies 
(Promethean, SMART, and PDF formats)

•	 Poster

Visit www.soprislearning.com/rewards for complimentary samples.

REWARDS Plus:  
Reading Strategies Applied to Science  

and Social Studies Passages
REWARDS Writing: Sentence Refinement
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IMPLEMENTATION SUPPORT: COMMITMENT TO SUCCESS
Voyager Sopris Learning offers premier implementation support. The following training and ongoing support options are 
available to support your implementation. These are highly recommended to ensure fidelity of implementation.

For complete training descriptions, pricing, and questions visit www.voyagersopris.com/rewards.

Initial Implementation Training—In Person

Prepares participants to immediately begin implementing the program. 

REWARDS Secondary Online Training—Online

Four online modules provide everything you need to implement  
REWARDS Secondary immediately.

Ongoing Support and Coaching—In Person or Online

Customized to meet the specific needs of the district. Includes several options: refresher training, 
teacher observations and feedback, modeling lessons, webinars, and data analysis. 

Training of Trainers (TOT) for Local Capacity Building—In Person

Prepare staff to train others at their school, district, or area agencies.
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MEET THE AUTHORS

REWARDS Secondary Online Training—Online

Four online modules provide everything you need to implement  
REWARDS Secondary immediately.

Anita L. Archer, Ph.D.

Dr. Anita Archer is an educational consultant—focusing on the areas of explicit instruction, 
instructional design and delivery, classroom management, and literacy instruction—and is 
the lead author of Explicit Instruction: Effective and Efficient Teaching. Dr. Archer has taught 
elementary and middle school students and is the recipient of more than 10 awards honoring 
her excellence in teaching and contributions to the field of education. She is nationally known 
for her professional development activities, having presented in every state in the United 
States as well as many other countries over the course of her 40-year career. Dr. Archer is 

coauthor of numerous curriculum materials addressing reading, writing, and study skills, including Skills for School 
Success, Advanced Skills for School Success, REWARDS, REWARDS Plus, and REWARDS Writing. Dr. Archer also 
coauthored Phonics for Reading.

Mary M. Gleason, Ph.D.

Dr. Mary Gleason is an educational consultant with a focus on the implementation of literacy 
curriculum and instruction. Previously, Dr. Gleason was the director of training for the National 
Institute for Direct Instruction (NIFDI). Dr. Gleason has taught in general and special education 
classrooms and served as a professor at the University of Oregon for 20 years. She is author 
or coauthor of many journal articles, book chapters, and curriculum materials, including Skills 
for School Success, Advanced Skills for School Success, REWARDS, REWARDS Plus, and 
REWARDS Writing.

Vicky Vachon, Ph.D.

Dr. Vicky Vachon is an educational consultant to school districts in the United States, 
Australia, and Canada. Dr. Vachon spent many years as a classroom teacher and was also 
part of a multidisciplinary assessment team at the Child Development Clinic, Hospital for 
Sick Children for nine years. She also served as a project director for the National Institute 
for Direct Instruction (NIFDI), overseeing the usage of reading, writing, language, and math 
curricula in dozens of schools.
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The REWARDS suite of supplemental literacy interventions increases fluency rates, deepens 
comprehension of informational and content-area texts, and increases precision in sentence writing. 

Visit www.voyagersopris.com/rewards to access:

•	 Complimentary lesson samples

•	 Overview video

•	 Correlations and alignments

•	 Success stories and efficacy reports

REWARDS provides targeted and proven  
instruction for older struggling learners.

TO LEARN MORE, VISIT
www.voyagersopris.com/rewards 

Built Specifically to Align with the  
Common Core State Standards
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PROVIDES PROVEN AND TARGETED STRATEGIES 
FOR OLDER STRUGGLING LEARNERS


